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Theoretical Background

e \Washback research has revealed that instructional beliefs and practices can be
influenced by high-stakes tests whereby accountability drives “teaching to the test”
(Popham, 2001);

e This is generally marked by a focus on test content and question types (Higgins, Miller,
& Wegmann, 2006) at the expense of real learning in language classes;

e These practices do not promote learning oriented activities, but rather focus on
coaching students on question types represented on the test (Higgins, Miller, &
Wegmann, 2006).
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Test Preparation Practices

Test preparation practices include activities such as:

e familiarizing students with test format;

e acquainting them with items included on the test;

e providing training on time management skills (Welsh, Eastwood, & D’Agostino,

2014) which are perceived as positive.

However, negative washback and unhealthy test preparation practices entail:

e teaching to the test (Crocker, 2005, 2006; Plakans & Gebril, 2015)
e test wiseness (Cohen, 2006; 2013).
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Test Preparation Effects

Research has revealed a number of negative effects of tests on instruction, including:
e more test-related activities at the expense of instructional time (Smith, 1991);

e anarrower curriculum scope;

e |ess creativity on the part of teachers;

e more emphasis on teaching to the test rather than on didactic teaching (Cheng,
Watanabe, & Curtis, 2004; Smith ,1991; Xiao0,2014; Xie, 2015; Zhan & Andrews, 2014).
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Test Preparation Beliefs

Washback research has revealed that:
e teachers’ perceptions vary (Lali & Waltman, 2008);

e teachers tend to disagree (Moore, 1994; Gebril & Eid, 2017);

e personal and contextual factors may interact with teachers’ perceptions (Lai &
Waltman, 2008; Tsagari, 2016);

e teacher self-efficacy may affect test preparation practices (Jager et al., 2012);

e self-efficacy can shape teachers’ beliefs positively (Gebrill & Eid, 2017).

EALTA Special Interest Group: Classroom-based Language Assessment Asma Maaoui, Amel Jarraya and Hanen Dammak, University of Tunis



Research problem
e A dearth of washback research has included data from different assessment stakeholders:
e Little is known about the washback effect of the baccalaureate exam in Tunisia;

e A scarcity of assessment research has addressed teacher beliefs and practices in the local
context.

Theoretical framework (Gebril & Eid, 2017)
1. Test preparation practices
2. Teachers’ beliefs
= The appropriateness of different test preparation practices;

= Self-efficacy about test preparation.
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The Assessment Context in Tunisia

e Students in Tunisian schools study English starting from Grade 6 of primary schools;

e The educational system relies heavily on summative assessment;

e The Tunisian educational system can be described as dominated by “examination
orientation and ritualization” (Hargreaves,1997);

e To have access to higher education studies, students must all pass the baccalaureate
exam.
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The Baccalaureate Exam of English

e Created as the French Baccalauréat in Tunisia in 1891, this exam is controlled and
administered nationwide by the Ministry of Education;

e It comes as a culmination of secondary education following a national curriculum where
teachers use the same textbook (with a focus on the four skills);

e Speaking and listening are part of the curriculum but they are excluded from this high-
stakes exam because of practicality constraints.
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REPUBLIQUE TLUNISIENNE Session prineipale
MINISTERE DE L EDUCATION
ceeso : 2 ecti
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Le sujet comporte
I.  READING COMPREHENSION (I5 marks
THE TEXT

@  Arthur Bamsey, 82, has been lefl with catastrophic damage 10 h
car whose driver was distracted by his mobile. CGuilty motorist Ryan Miner, 19, was tryving 1o ring his
mother a5 he drove his car through a Welsh town centre, and hit 1he pensioner who was Irying to
cross the road. His cor struck Bamsey and sent the clderly man flying inte the air, before landing on
s head, cansing serious and life-changing injuries.

@  The teenager, who was 18 when the accident happened, was orving 10 call his mum but went
straight to voicemail. Just seconds later, he drove straipht into Bamsey, who was on his way from
home o pick up cakes and the moming newspaper. Passers-by, including an off-chity nurse, ran to
kis aid and called fir an ambulance.,

@  The former stechworker spent five months in intensive care al the University Hespital of Wales
before being transforred 1o Meath Port Talbot Hlospital. Bamsey is now barely able to communicate
and requires a tube to be fed. But his family are hopeful that he will ultimately come home. Lie is
able to leave his hospital room for a few minules, but he needs help with maost of his personal care.

@ Judge Poul Thomas said drivers who used their mobile phones at the wheel were a ‘public
menace’. He told Niner: “You would have had ample time to see he pedestrian crossing the road
abead of you had you not been distracted.”™ Niner was sentenced to 20 months in a young offenders”
institution, nnd barmed from driving for two years.

@  Paul Joncs, from South Wales Police, said Bamsey's family's lives had been ‘changed forever.
He szid: *Talking on the phone while driving is one of the main contributary factors in all road
coltisions, With the increase in mobile technology and social media, it is believed that a third of all
molorists text, make a call or access social media while driving. We wounld ask all drivers to
consider their actions and the consequences of the choices which they make - the enly sale option is
1o turn your phone off and put it ot of sight.™

Structure of the test

Adaptad from the Daily Mail
December 3, 2016
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COMPREHENSION QUESTIONS

L. Complete the t2hic with information frem paragraphs 1 and 4. (3 marks)
A driver hit an elderly man

ident Decision of the court

Canse of the s

I -

For cach of the following statemoents, pick ont ONE detail shawing that if is false. (3 marks)
a) Wobody helped the victim after the aceident. (Paragraph 23

by Everybody was sure that Arthur had no chance to leave the hospital. {Paragraph 3)

c) Using mobile phones ot the wheel s a minor cause of road aceidents. {Paragraph 5)

3. Focos on paragraph 3 and pick out three (3) details deseribing the vietim's bad state ai
present. (3 marks)

4. Tick (+) the correet alternative. (3 marks)

#. The accident happened in 2014 0 ms0a 20160

b. ‘off-duty” (Paragraph 2) ncarly means

not working at present 21 quite busy ss usual O ned doing the job properly O
c. ‘ample’ (Paragraph 4} nearly means
hard 1 cneugh O spare OJ

5. What do the words undertined in the text refer to? (2 marks)

a) ‘the pensionet” (Paragraph 1) 160005 10 v s cemims i e s s

b) "We [(Paraprapht 31 refirs 10 e oines s csinssssas e s amsssiss s b i e
6. Givea personal and justified answer (o the following question. (1 mark)

Should drivers like Ryan Niner be severely punished? Why? Why not?
| think that such drivers be severcly punished because

L A S A
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I, WRITING (15 marks]

1. Use the table below to writs a coherent 3-line report about The School Food Man. (S marks)

Launching date of the plan | September 2014

Purpose provide nuiritious meals

Beneficiaries 35,000 infant pupils £ 350 schools in Engl
i higher attendance [ more coneentration j

Elfects on the pupils communication / less vialent behavinur

Porents’ attitude Approve [ support £ ready 1o contribul

2. You have just read on g news webhsiie that 2 64 -year-nid Tonisian
baccalaureate exam,
WYWrite a 12-line article for your schaol magazine in whic
pursuing studics at an advanced age.
Suppurt your ideas with sound arguments. {10 marks)

kme s e st ¢ s o e S e o B LS S0 oA 4 e i SR

Structure of the test
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I11.  LANGUAGE (10 marks)
L. Fill in the blanks with seven (7) words from the list below (3.5 marks)

irlL. bcu:nce the trip will start by being .. -
Russia and will drop by the International Space Station (155) before  officially making it

luunched - on — aceess — granted - aims — to — tirelessly — scheduled - hardly

urm inte a realily soon. According 1o reports, the Moon Express — o company that
PR | hrin], people from the Earth 1o the Moon in terms of a vacalion — has
= Em— permission by the US law w leave the Earth and land on the moon.
]} privale company w:ih such greal covovieisiicinniens oneeen . The company is offering
c moon for more than $150.000,000, and the trip is . T T 1| . 1
Jain , the mastermind behind the company. and 'ms leam have been working
o ...lo convert this dream ol many inlo a reality. Based on anolher report in
...from the Soyuz rocket from

...the mann.
2. Put the bracketed words in the right tense and [ or I'orm: {3 marks)

a5 heen the dream of retirees for thousands of vears to seitle s she countryside where the air is
roand the fife is guicter apd (healthy) . crernermn e ees oo These days, thanks o
rgical advances, growing numbers of pruﬁ:‘i‘alﬂ]’lﬁlh u.hnme

selves in the countryside, not (o retire but because in many industries there is simply no
¢ chained to a desk in the city. Having a broadband connection and choosing a phoncora
15 all that (require) oo, . According to LK satistics, there is somg
ta theory that vour life (expect) ... Jincreases in the countryside. Living
areas means you are clightly less likely w die (prematare) ..o from
stroke  or  coronary  heart  disease.  Lately,  powernment  forecasters  {prediet)
that, on averape, people bom in very rural areas will live 1.5 w0 2 years
h‘ll'!gtl'Th!!ﬂ tlu‘m in major urh'm areas,
3. Cirele the correct oplion.(3,5 marks)
Parents in Armenia stant thinking about their children’s careers at a very younp age — around six
months or 30, When an infant’s first tooth { arrives / arrived / will arcive ). tvpically between the
aze of four and seven months, a celebration takes place. As part of the riwal, objcets { svmbolize /
symbolizing / symbuolic) different professions are arrayed in front of a child: a microphone for an
entertainer, a stethoscope for a doctor, scissors for o tailer or mency for a banker. ( However ! No
matter / Whichever) object the baby chooses Birst is thought to be a sign of where the child’s
professional aptitude lies. Parents are free to add ( with / 1o/ for ) or omit from the mix as they wish,
“Parents may orchestraie the future life of their (offspring / siblings / relatives ) by choosing only
thoge objects that symbolize prestigious and desired professions,” Professor Antonyan said. Parents
{ should / must /ean ) also game the selection by positioning objects nearer o or farther {from their
infant™s ( reach £ achievement / desire }. AL one recent ceremaony, the father of the baby asked w
place a ladle a bit Far from his davghter 1o save ber ltom a destiny of a housewifi.

a/a
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Research Questions

1. What are baccalaureate Tunisian teachers’ English exam preparation beliefs?

2. What test preparation practices do these teachers report using with their Fourth Form
learners?

3. What do teacher trainers report about test preparation practices in English language
classrooms?

4. What beliefs do they have about such practices?
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Methodology

Questionnaire Secondary school teachers (N=150) of English to Fourth

(Adapted from Gebril & Form learners
Eid, 2017)

52,6% had more than 16 years of teaching experience

@ North-West
@ North-East
24.6% () East-Centre
® Male @ West Centre
® Female ® South
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Semi-Structured Interviews
(Gebrill & Eid 2017)

® [our teacher trainers appointed by the Ministry of Education

® Two males and two females from different regions of the country
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Results and Discussion
Test preparation activities

35
30
a5

20
15
10
5
0
Before each test durine  Beforethemock test Beforethe During Lessons | never dothis
the year (Bat Blang) baccalaureate exam Throughout Year
=g | 25EEKING SErEegies =g Tests from previousyears
==g=Practice teds Focus on tested sills
=g (35T 00mM tESLS ==ge= [V 0dels of written productions to memorize
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The questionnaire results revealed
the teachers’:

- Continuous  use  of  test
preparation activities during the
entire school year;

- use of tests from previous years;

- training of their learners in TTS
use particularly towards the end
of the school year (i.e., before the
mock exam);

- A focus on tested skills during
lessons throughout the year.
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The Appropriateness of Test Preparation Practices

59 6% B Absolutely inappropriate [l Inappropriate [ Neutral [l Appropriate [l Absolutely Appropriate
.0%
49.19
45.6% 0
45.7% 40.4% —
8%
0
31.69 9.8% L% o 28.1%
0 0 : 26.3%
22.8% [&4.6% 19.3% [M9.3% .
2% 17. 3%
14% 10.50 0 :
7% .39 ' % 7.12 8
8 3.5¢ 7% 1.8% o :
Teach test taking skills, Provide practice ~ Use practice tests Within one month of  Routinely provide  Routinely give Teach students
such as strategies targeting 0N exam similar to the testing, review the instruction on skills  classroom tests with  test wiseness
how to read instructions, questions from  high school exam content of the course,  included on the test questions and skills
and how to answer different Previous years especially the skills and IGNORE the  language similar to
question types, etc. related to those on the  skills thatare not  those included on the
test. tested. test.

- These teachers generally considered test preparation practices as appropriate;

- However, they found “routinely provide instruction on skills included on the test and ignore the skills
that are not tested” rather inappropriate while about half of them considered test wiseness as
appropriate;

- Almost half of the teachers indicated that teaching test-wiseness strategies is appropriate.
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The Ethicality of Test Preparation

m ethical m ethical but

m unethical m unable to answer
m Some practices are unethical

Almost half of the teachers considered test
preparation practices ethical and about

18% of them thought they were ethical
but with reservation.
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The Teachers’ Justification of these Practices

Yes they are helpful

As long as the test preparation is for the good of the student | don't see anything unethical about it.

Yes, | think so because ,after all, students’ eventual aim is to get good marks in the subject which permits
them to obtain a high score.

High
Achievement |Yes. they are since they help my students succeed in the end

All preparations are acceptable if they are beneficial to learners

Yes they are since they are helpful to students

Yes they are as long as they help students succeed. All of them are useful
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They are acceptable since they help learners revise and apply what they have seen before in the course

Test preparation practices give learners the benefit of past testing experiences. These practices are
TTS supposed to train learners in the field of problem solving skills and to raise learners' awareness about
the pitfalls to avoid while answering exam questions. So, of course, they are ethically acceptable.

yes, the pupils won't get bad surprises from on the day of the exam. They must be prepared for all
types of questions... It is essential that our students be familiar with exams

TTS/ Emotional|test preparation practices are acceptable because they help students acquire the right skills and
Preparedness |decrease their anxiety

It is always useful to prepare students mentally and through practising skills
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TTS/ High Any test preparation practice [...] answers students' needs and supports them to become active and
Achievement |independent learners.

Yes, indeed most of our students expect some revision periods allocated to activities related to test
preparation just before exams.

TTS/ Skills They want to know all about the tricks expected in the Final Exams. It is a golden opportunity for my
students to ask many detailed questions and feel free to modify their varied questions related to the
many types of practice whether comprehension, grammar or writing skills activities; the more they
practise the better.
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Exam Preparation Beliefs

I | strongly agree M | agree [ Neutral [l | disagree M | strongly disagree

30%
20006
10%|—
0% . . o :
Test preparation helps Test preparation familiarizes Test preparation decreases
student obtain a higher students with the test student anxiety.
score on the exam. format.

The majority of these Tunisian Baccalaureate teachers believe that test preparation helps students
obtain higher scores on the exam, familiarizes them with the test format and decreases their anxiety.

EALTA Special Interest Group: Classroom-based Language Assessment Asma Maaoui, Amel Jarraya and Hanen Dammak, University of Tunis



Teacher Self-Efficacy in the Area of Test Preparation

100%

T0%%

50%

30%

20%
10%

12,28 - 701
22,8 22,8 .28
31,57
45,61
1912 45,61 47 36
Test Teachers and Test There isMNO Preparing for
preparaion students preparaion improvement EXEMSs putsa
MEGATIVELY neglect wastes inlanguzge lot of
affects language skills student and abilty as a pressure and
language by focusing on teacher time. result of test stress.on me
learning. test preparaion asateacher.
preparaion activities
m Strongly dissgree m Disagres m Nekher Agree nor Disagree Agres Stronghy Agree

This figure clearly shows that the majority of these teachers showed an awareness of the
controversial nature of test preparation but found such practices unstressful for them as teachers
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100,00%

12,28%

50,00% 1
20,003
70,00%

60,00%

50,00%
40,00%
30,00%
20,00%
10,00%
0,00%
The school It isaschool policy Parents ask me to Students ask me to
adminstration o prepare stud ents do test do test
forces me to focus for exams. preparation. preparaticn.
on test
prepargicn.

| strongly dissgree m Disagree m Nether Agree nor Dissgree wAgree m Strongly Agrees

The majority of these teachers also agreed that the school administration exerts pressure on them to
focus on test preparation and that the school policy required exam preparation. However, there was
a lack of consensus among teachers over the role of parents and students in this respect.
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Teacher Trainer Opinions about Test Preparation Practices

Language A focus on “language exercises” (TT1 and TT3)
(grammar + For TT2, “summarizing grammar points/vocabulary items of one
vocabulary) module/use handouts/tasks to be done at home and corrected in class”

“old exams” (TT1 and TT?2) and “previous bac tests” (T'T3) and some
Old exams tests similar to the final exam

-”’summaries of modules” and “revision handouts” (TT1) and “revision
sessions” TT2

Remedial work and consolidation tasks

Revision (TT4)

sessions
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Teacher Trainer Opinions about Test Preparation Implementation

These teacher trainers also referred to individual variations at the level of
Implementation,

Such differences are reflected in overt and covert test preparation activities that can
aim at developing test wiseness according to TT3;

One teacher trainer (TT1) revealed that teachers “normally finish the syllabus early
then do revision sessions of each module”;

For two interviewees (TT1 and 3), this is rather done throughout the year;

The various descriptions identified in the interview data make it possible to describe
such test preparation practices as intended or unintended depending on the teachers’
decision making process and beliefs.
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Overt Test -“Some do it more often than others/ some never do it” (TT3)

Preparation Test wiseness: “learn some tricks about how to answer” (TT3)

for the - Generally, before each test

Majority Intended
-revision before bac exam” is done implicitly (TT1) A

Covert Test / This is done rather covertly especially before progress and the

Preparation |/ final exams (TT1 and 3)

for a

Minority of ~

iEaChET -Teachers normally finish the syllabus early then do
revision sessions of each module” TT2 v
-This is done throughout the year (TT3 and TT4) Unintended
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It is worth emphasizing that three of the trainers (TT1, 2 and 3) explicitly criticized
“teaching to the test” in this educational context;

They said that this would affect the pedagogical process;

Surprisingly, when asked about the role of teacher training in this regard, only one trainer
(TT2) admitted that “teachers [are encouraged] to ask students to do old tests by
themselves and ask teachers when they need help”;

TT4 declared that she helped teachers do so by providing “extra revision material”
focusing on the skills tested;

The interview analysis also revealed the impact of the system on teacher beliefs and
practices while TT1 described it as “test driven”, the remaining interviewees made
reference to external pressure by parents and students.
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“bac teachers forget about their first mission which is teaching and find themselves preparing for the

. exam” (TT1)
TeaChmg “Teaching falls on what comes in the exam” ending up “teaching to the test” (TT3)
to the the ”Teachers normally finish the syllabus early (TT2)
Test

Teacher training: Conflicting views (between trainers and for one trainer)

- do not encourage test preparation (3 out of 4 TTs)

- there are discussions of “how to prepare students for the exam” with a focus on specific
types of exercises and how to be selective/ develop writing and reading skills (TT1)

- “teachers [are encouraged] to ask students to do old tests by themselves and ask teachers

Contexual when they need help” (TT2)

Factors TT4 admitted doing this and declared that she “designed some kind of workbook including summary
of the modules” declared that she “shared the digital copy with the secondary schools headmasters
via email”

Pressure from parents/ school

“Teachers complain about the lack of time for practice” and “time pressure” and the “The system 1s
test-driven” (TT1)

Through private tutoring (TT2)

students who are under the pressure of parents pressure teachers (TT3)

It is a personal initiative taken by the teacher (TT4)
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As far as the appropriateness and ethicality of test preparation are concerned, the four
teacher trainers described such practices as “inappropriate”.

However, only TT3 described them as “very unethical” and “unfair” since this is often
practised in private tutoring sessions out of school.

They also referred to the major negative impact of:

narrowing down the curriculum + teaching to the test
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Appropriateness and Ethicality According to the Teacher Trainers

Impact on
Teaching

=

Narrowing
down of the
Curriculum
+ Teaching
to the Test
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The four teacher trainers described such practices as “inappropriate”
But only TT3 described them as “very unethical” and “unfair” since this is often
practised in private tutoring

Impact on teaching and learning

“What counts first is the test”(TT3)
Some teachers’ discourse would focus mainly on exams

Teachers would say, «this will be in the exam/ this will not » (TT3)

“A major issue when teachers do not focus on listening/ don’t see its usefulness because they
won’t be tested on it . Test scores do not reflect learning” (TT2)

TT2 described many Tunisian teachers as “exam worried”

For TT1, “we are obsessed by the exam”

For TT3 by doing so teachers “don’t pay attention to the ones that are not in the exam”

- For TT1, 2 and 3 this increases the teaching of writing as a product and encourages “‘students
[to] memorize writings” (TT1) and “ready-made essays” (TT2)

- Listening is not taught appropriately (TT2) because it is not in the test
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Test preparation practices usually “come at the expense of real
Impact on learning of language skills” and have “negative consequences”
Learning (TT3)
“after studying English for many years students are unable to
write/communicate” (TT1)

“Impact on scores but not on learning” as learners “get used to
exam question types”
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« This study has revealed that Tunisian teachers’ instructional beliefs and practices can
be influenced by high-stakes tests whereby accountability drives “teaching to the test”
(Popham, 2001).

« This is generally marked by a focus on test content and question types (Higgins, Miller,
& Wegmann, 2006) at the expense of real learning in language classes. This confirms
the conclusions made by other researchers (e.g., Crocker, 2006; Lai & Waltman, 2008)
about the increase of negative washback when the stakes are high.
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The study results are congruent with previous findings (e.g., Horak, 2011; Gebrill & Eid 2017)

Washback in this context was found to be:

Test preparation practices Test preparation practices
e familiarize students with the e narrow down the curriculum (Gebrill & Eid, 2017)
item format e increase teaching to the test
e lead to score gains e increase private tutoring ==)» fairness issues
e |lower test taker anxiety e increase test wiseness
e decrease creativity
e affect learning
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Conclusions

e Test preparation:

e appropriate/ ethical for the
majority

e controversial

e Teachers had rather high
self efficacy in this regard.

e Teacher trainers
demonstrated more
awareness of the
controversial nature of
such practices.

An assessment culture that
IS testing oriented
e pressure from
parents, school and
learners

Washback
Positive and
negative

Practices

e implementation of a wide range of test preparation activities
e personal and social concerns with learning outcomes and test scores
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Recommendations

e Align this national exam of English to the curriculum;

e Promote learning oriented pedagogical practices through formative assessment;
e Standardized test preparation through guidelines and teacher training;

e Develop Assessment Literacy;

e Opt for more performance based assessment to minimize the development and use of test
wiseness.
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Limitations

e This washback study could have included data from learners, parents and even
policy makers to gain more insight into washback as a complex phenomenon.

e The study was mainly exploratory and did not address possible relationships
between beliefs, practices and contextual factors.

e It relied mainly on indirect data elicitation methods rather than a direct observation
of these test preparation practices.
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